St John’s Highbury Vale CE Primary School
Special Educational Needs Policy
St John’s Highbury Vale CE Primary School
Vision for Education:

“I can do all things through
Christ who strengthens me.”
Philippians 4:13

This can be liv ed out through our school moto,

‘every child, every opportunity, every day.’

At the heart of our school vision is a desire for an
authentic and life-giving relationship with one
another and with God. We believe that it is through
Christ who gives us the strength, all can achieve
within a learning environment where every child is
valued as a unique individual created in the image
of God, and where teaching and learning is of a
consistently high standard.
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Introduction
This policy describes how St John’s Highbury Vale CE Primary School follows the national
guidance on Special Educational Needs and Disabilities (SEND) which is set out in the revised
SEN Code of Practice (2014). At St John’s Highbury Vale, we respond to the requirements and
agenda of the 2014 Code as well as the Every Child Matters agenda and the Equality act , in
order to most effectively meet children’s special or additional needs.
This policy aims to:













Clarify the roles and responsibilities in the school
Clarify the roles and responsibilities of outside agencies
Ensure that all staff follow clear and consistent procedures as every teacher is a
teacher of pupils with SEND
Ensure that pupils with SEND have access to as broad and balanced a curriculum as
possible
Continuously strive to remove barriers to learning for pupils with SEND
Support effective differentiation in teaching and learning
Establish a good partnership between staff, parents/carers, and children and outside
agencies.
Maintain open lines of communication with parents and carers, involving them fully in
decisions about their child’s provision.
Enable early identification of a child with SEND
Ensure effective assessment and tracking of pupils’ progress
Ensure children with SEND have full inclusion in all aspects of the life of the school
Outline how the views of children with SEND are taken into account and how they are
part of the decision making process.

Definition of Special Educational needs and disabilities (SEND)
A child at St John’s Highbury Vale CE Primary School is defined as having Special Educational
Needs and disabilities when their learning or physical needs result in the pupil achieving
significantly below the level expected of their age group or they have a specific diagnosis or
disability that results in provision being required which is beyond that which is normally given
for their age group.
In classrooms we have a first wave of support that we offer all children through quality first
teaching or wave 1 (see 7.1). The needs that a child may have may be associated with:






A different learning style
Significantly greater difficulty in learning than the majority of others of the same age
Social, emotional and mental needs
A disability which prevents or hinders them from making use of educational facilities
provided
Communication and sensory needs or a combination of the two
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The SEN Code of Practice describes four main areas of need. It is recognised that some children
will experience difficulties in more than one area.


Communication and interaction
Children with speech, language and communication needs (SLCN) have difficulty in
communicating with others. This may be because they have diffi culty saying what they
want to, or understanding what is being said to them, or they need to use social rules
for communication. The profile for every child with SLCN is different and their needs
may change over time. They may have difficulty with one, some, or all of the different
aspects of speech, language or social communication. Children with an Autism
Spectrum Disorder are likely to have particular difficulties with social interaction and
may also experience difficulties with language and communication.



Cognition and learning
Support for learning difficulties may be required when children and young people
learnt at a slower pace than their peers, even with appropriate differentiation. Learn ing
difficulties cover a wide range of needs from moderate learning difficulties (MLD) and
specific learning difficulties (SpLD) such as dyslexia or dyspraxia, to severe learning
difficulties (SLD), where children are likely to need support in all areas of the curriculum.
In some rare cases in mainstream schools a child may have profound and multiple
learning difficulties (PMLD), which means that children have severe, complex and often
life limiting disabilities.



Social, emotional and mental health difficulties
Children may experience a wide range of social and emotional difficulties which
manifest themselves in many ways. These may include becoming withdrawn or
isolated, as well as displaying challenging, disruptive or disturbing behaviour. These
behaviours may reflect underlying mental health difficulties such as anxiety or
depression, self-harming, substance misuse, eating disorders or physical symptoms that
are medically unexplained. Other children and young people may have disorders such
as attention deficit disorder, attention deficit and hyperactive disorder, or attachment
disorder, among others.



Sensory and/or physical needs
Some children require special educational provision because they have a disability
which prevents them from making use of the educational facilities generally
provided. These difficulties can be age related and may fluctuate over time. Many
children and young people with vision impairment (VI), hearing impairment (HI), or a
multi-sensory impairment (MSI) will require specialist support and/or equipment to
access their learning.

In addition, some pupils will have medical needs. As outlined in our administration of
medicines policy, children with a medical need have an individual health care plan or
asthma card which clearly outlines the care they require in school. Although a medical need
does not necessarily link to an educational need there is sometimes an overlap. Pupils who
have a medical condition and a special educational need have well co -ordinated provision
to ensure the best possible outcomes. Our Inclusion leader is responsible for ensuring the
systems and procedures for children with medical needs are followed in school.
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We believe that the five outcomes set out in the Every Child Matters agenda (2003) are
Important for all pupils but especially so for our most vulnerable pupils. These outcomes
inform our thinking about the curriculum, the classrooms and the care, guidance and
support we provide the pupils:






Stay healthy
Stay safe
Enjoy and achieve
Make a positive contribution
Achieve economic well-being

A shared vision of inclusion permeates all of our school policies and practices. This policy can
be read in conjunction with other policies such as:





Teaching and learning
Behaviour
Equality
School access plan

Governance
The governing body will evaluate the quality of SEND provision:



We will celebrate where we are successful and work with school leaders to set out
how and what we will improve.
A governor with responsibility for SEND will monitor and collect information about the
school’s provision for children with SEND in a variety of ways, including:
 Meeting regularly with the inclusion leader
 Supporting the school with any changes in SEN
 Reviewing data on children with SEND – for example, the number of children
on the SEND register and the standards achieved by pupils with SEND
 Reviewing progress on inclusion matters in the school’s development plan

Admission and Induction Arrangements
We welcome children with SEND to our school. The local authority’s SEND services inform us
when the parents or carers of a child with an Education Health Care Plan name St John’s
Highbury Vale CE Primary school as their choice of school. All other requests for a place at
our school follow our school admission criteria in the allocation of places. This can be seen in
our admissions policy. In accordance with the Equality act 2010 we do not discriminate
against disabled children in the respect of admissions.
The school induction arrangements for children with SEND include:



The Inclusion leader gathering information from parents/carers and all the outside
agencies (including early years providers) involved with the child.
The inclusion leader making appropriate admission arrangements for the child. This
may include:
 Visiting the child in their previous setting
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Arranging for the child to visit St John’s prior to starting
Collaborating with parents and outside agencies to create a transition plan

Appropriate adaptations will be made to the learning environment and the use of suitable
Resources purchased to ensure accessibility for children with physical disabili ties. These are
outlined in our access policy.
In addition to these arrangements, children with SEND enrolling into reception year normally
start school in the last group so that they have positive role models already in the class.
Staggered or latter starts to school for children with SEND is also something we are able to
consider. We are committed to working in partnership with parents/carers to ensure a
smooth start to their child’s time with us.
Specialist provision for disabled pupils
We are not an additionally resourced school for pupils with significant or exceptional SEND;
however we are committed to meeting the needs of all our pupils. Our school has facilities to
meet the needs of pupils with mobility difficulties such as ramp access, disabled toilet facilities.
We have changing facilities for younger pupils; however we do not changing and washing
facilities for pupils beyond Key Stage 1.

Provision for pupils with SEND
All members of the school community share responsibility for the quality of provision for
children with SEND; however some members of staff have specific roles and responsibilities.
The Inclusion leader’s main responsibilities involve co -ordinating the following:















Working in partnership with parents regarding their child’s special educational needs
and disabilities and how to best meet these needs
Supporting staff in developing strategies to increase the inclusion of children in the
classroom
The day to day implementation of the SEND policy
Ensuring special needs records are relevant, reviewed and kept up to date
Working in partnership with outside agencies such as paediatric services and health
Linking the work of external agencies with class work
Coordinating provision for SEND
Supporting and training of support staff
Advocate for pupils with SEND at leadership meetings
Tracking the progress of children on intervention programmes
Liaising with and advising teachers and support staff
Liaising with parents and carers of pupils with SEND
Assessment and observation of individual children in order to put appropriate provision
in place
Working with class teachers, teaching assistants and learning support assistants to
ensure that the advice from external services and agencies is implemented.
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The class teacher’s responsibilities include:






The teaching and learning of all pupils in his/her class
The day to day management and direct supervision of the support assistants working
within the class
Joint planning and assessment of pupils with SEND
Sufficient differentiation tailored to pupils’ needs
Monitoring of pupils’ progress in conjunction with teaching a ssistants, the inclusion
leader and the senior leadership team.

Teaching and learning support assistants’ responsibilities include:








Providing additional support for children with a statement of SEND/EHCP or those with
an SEN support plan
Supporting individual children to engage in all activities alongside their peers
Supporting children with any physical needs they may have e.g. toileting
Implementing wave 2 and wave 3 interventions with appropriate monitoring and
planning
Keeping records of support and interventions
Feeding back to the class teacher and inclusion leader on the progress of support and
interventions
Supporting independent learning

Identifying, Assessing and Planning support for pupils with SEND
Identification
At St John’s Highbury Vale, we cater for differently achieving groups and different needs
through careful planning and differentiation as part of quality first teaching. Class teachers are
supported by the leadership team through learning walks and lesson observations, phase
meetings, staff training and performance management, to deliver lessons which meet the
needs of all the learners in their class. Class teachers continually monitor and assess the
attainment and progress of the pupils and they record this as part of our monitori ng and
assessment practices. These include making observations in the early years. Class teachers
communicate any concerns early with the inclusion leader (sometimes as part of team around
the school meetings), to parents in parent/teacher meetings and to the leadership team at
termly pupil progress meetings. At the pupil progress meetings all the staff together identify
pupils who are achieving well below where they should be in their year group. This
achievement can be categorised as attainment or progress and has the following
characteristics:




Progress is significantly slower than that of their peers, starting from the same
baseline
Progress has slowed down considerably
The attainment gap between the child and their peers is widening

We have a graduated approach to supporting pupils and initially an intervention will be
implemented, along with strategies and advice on how the pupil will be supported in the
whole class setting.

6

Monitoring
If concerns remain after 6-8 weeks of monitoring and tracking, class teachers consult the
inclusion leader and we may place pupils on the ‘monitoring’ list. The pupil is now classed as
having ‘additional educational needs’ and we will take action for further support to be put in
place for this pupil. Prior to this, we will meet with parents/carers to share concerns and to
explain our aims in offering more or different support. Support may include something as
simple as one to one reading or focused writing support in class, or more intense support.
The Inclusion leader records all interventions on the class provision map. These are updated
termly as interventions change with the needs of the class, but a whole school provision map
and current class provision maps can be seen in Appendix 1 and 2. The inclusion leader
monitors the progress of pupils for whom the school is delivering additional provision. Part of
this monitoring progress also involves evaluating the effectiveness of provision through
learning walks, performance management of support staff, observations of interventions,
reviewing progress data and feeding back information to the leadership team.
If we feel that the child is making adequate progress, he or she may no longer need to
receive additional provision. The child’s name will then be removed from the ‘monitoring’ list
as they no longer have additional educational needs and records in the class inclusion file
will be adjusted accordingly.

SEND support
If the pupil is not making adequate progress in spite of the provision that is ‘additional to’ and
‘different from’, then this provision will continue. The SEND Code of Practice 2014 states that ‘A
child has SEN where their learning difficulty or disability calls for special educational provision,
namely provision different from or additional to that normally available to pupils of their age.’
The inclusion leader will, in collaboration with parents/carers and the class teacher, move the
pupil from the monitoring list to the school register of SEN and the child will then receive SEN
support. If needed the inclusion leader will seek outside advice and/or an assessment from
external agencies.
Each term the class teacher, inclusion leader and parents/carers will meet to review the
attainment and progress of a child who has SEN support. At this meeting, called an ‘SEN
planning meeting’ we review current targets and provision and agree new targets and
strategies to support the child. These plans depend on the level of need of the child. If they
have a high need, the child will have a personal provision map and provision
plan with termly and yearly targets, as do those with EHCP. Their provision map will link up
with each objective in their statement/EHCP. If they have a low need they will have detailed
targets each term and will have an ‘SEN support plan’.
We monitor many aspects of a child’s learning and progress, including:





Communication and interaction needs
Cognitive and learning needs
Social, emotional and mental health needs
Sensory and/or physical needs

The child on the SEND register will continue to be closely supported, monitored and tracked.
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Their achievements and progress will be celebrated and, if the inclusion leader class
teachers and parents/carers cease to have concerns and the pupil is making adequate
progress, the pupil will be removed from the SEN register and possibly placed back on the
monitoring register. We will record this discussion and keep these provision records in the class
inclusion file. These records will be passed on when the child moves to a new school.
We are committed to listening to the voice of the child during this process and pupils are
invited to have input and, if appropriate, attend the review meetings.
Statement of Special Educational Needs/education, health and care plan
We endeavour to meet the needs of all pupils who are on our monitoring list and SEN register
through our allocated resources. However, if after this process and the implementation of a
variety of interventions, a pupil is still not making progress, and in fact the school considers
the child to have ‘exceptional and complex needs’, the school may request a statutory
assessment from the local authority. This happens very rarely and is considered very carefully.
This assessment may eventually lead to an Education Health Care Plan. For pupils with a
statement of EHCP, annual review meetings are held to review attainment and progress and
to set long and medium term targets. The tracking of these pupils is done through using the
early years learning goals, P scales and yearly objectives as part of our school assessment
and tracking as well as through evaluating progress against targets set by outside agencies.
Pupils with English as an additional language (EAL)
The school takes great care over the identification and assessment of pupils whose first
language is not English. We do not assume that lack of progress in English means that a child
has special educational needs, however we are aware that for some pupils slow progress
may be a result of a special educational need.
We also acknowledge that the following is not a special educational need:







A short term lapse in progress and learning
Attendance and punctuality
Health and welfare
Housing difficulties
Being in receipt of the pupil premium funding
Being a looked after child

For pupils where the parents and teachers’ main area of concern is behaviour, the school will
focus on the underlying causes of this behaviour and will work to support the pupil by
addressing the need e.g. literacy or speech and communication difficulties. Our pastoral
support worker and CAMHS clinician offer support for children with social, emotional and
mental needs through one to one and small group sessions.
Planning
The school adapts the curriculum and learning environment to ensure th at children who are
identified with special educational needs are fully supported. This may include a wo rk station
within the classroom, an individual timetable, the use of assisted technology or lessons around
particular interests. The school uses personalised planning for children with EHCPs to enable
children to meet their very specific targets. Other children with SEN are included on the
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planning as much as possible but in a small number of cases children with a high level of SEN
may also have personalised planning for certain key areas such as writing.

Supporting children who are making inadequate progress
We have a graduated response to meeting children’s needs, using three waves of support:
Wave 1 - high quality ‘inclusive’ lessons for all pupils (differentiation essential)
Wave 2 - small group intervention for pupils who can be expected to catch up with their peers
as a result of the intervention
Wave 3 - specifically targeted interventions and personalised support for individual children
The variety of provision we make for children includes:







A curriculum differentiated by the class teacher
Intervention groups run by teaching assistants and class teachers
One to one support from a learning support assistant
Teaching assistants supporting individual work
One to one support from our learning mentor within the whole class setting or in a group
room
Speech and language therapy support, occupational therapy support and
physiotherapy support guided by lead practitioners.

Through this varied provision and with high expectations, we aim to maximise the progress of
individual children from their starting points.

Training our teaching and support staff on SEND matters
We understand the importance of training our staff in special educational needs, inclusion and
disability equality, recognising that teaching and support staff will need regular training to
inform practice and ensure high quality provision.





We keep training needs under review and all staff discuss their individual needs
at annual performance management review meetings.
We expect all staff at the school who work with children with SEND to attend
relevant training. The inclusion leader meets weekly with suppo rt staff and we
hold regular inclusion training staff meetings. The inclusion leader is available for
informal discussions during the school day.
The school takes advantage where appropriate of training and support. The
inclusion leader identifies courses that staff should attend, responding to current
identified needs and in order to develop capacity. These are run by the local
authority or by outside agencies such as local special schools, and the Speech
and Language Therapy Service.

Working in partnership with parents and carers
We understand the importance of working in close partnership with parents and carers of
pupils with SEND. The school makes sure that communication links are created with
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parents/carers of pupils identified as having special educational needs. Review meetings take
place termly for pupils who are on the SEND register of need. For children with a statement or
Education, health and care plan, a multi-disciplinary annual review and interim review
meeting are scheduled at the beginning of the academic year. Parent and pupil views are
requested before or during the meeting and their thoughts are taken into consideration when
planning support.
Parents are also involved in making a positive contribution to the education of their
through:











children

Being welcome to work alongside their children at identified times e.g. trips
A systematic effort to support parents through periods of transition, by clearl y
explaining all the procedures, visiting new settings (internal or external), havin g
interviews with newcomers and by making sure that all needs are
communicated effectively so that these can be followed up successfully.
Good communication, including telephone and face to face conversations,
annual review meetings, yearly reports and through home school books when
these are appropriate. We will meet parents to discuss any questions and/or
concerns that they may have about their children’s education in our school.
Contact with the team around the school including CAMHS, families first, link
social worker as well as centre 404 and the education welfare service who work
closely with both parents and the school to support parent s. These services can
be useful if parents have concerns with resources or support that their child is
offered
Islington information, advice and support service (IASS) which offers information,
advice and impartial support to parents/carers of children with SEND.
Requesting a meeting with the class teacher to discuss the progress of their
children and to seek information and advice
Attending parent workshops which offer further information on aspects of school
life.

As a school, we endeavour to be positive and proactive. We aim to listen and respond without
delay. We will make sure that we:








Use parents’ knowledge of their children
Provide support for children’s learning and personal development at home
Involve parents in reviewing their child’s progress
Help parents to get independent advice if they wish
Communicate frequently on their child’s progress, their well-being,
successes and needs
Outline how we support pupils with SEND through our local offer (SEN
information report) which is published on our website
Signpost parents to Islington’s local offer on our website as part of the SEN
information report

Working with external services to support children with SEND
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The school works successfully with many outside agencies:
The Educational Psychologist has a planning meeting with the inclusion leader at the
beginning of the new financial year to agree a programme of support for the school. This may
involve statutory assessment work and participation in assessments and reviews for children
with statements. It is the intention of the school that the EP should be provided with an overview
of the school’s special educational needs and be able to advise parents and teachers on how
best to support pupils.
The Speech and language therapy service visits school on a 6 week block once a term to
assess or support children who have been referred, consult with parents, train staff and advise
the inclusion leader.
The paediatric occupational therapy and physiotherapy service provides support for pupils
and their parents both by modelling therapy programmes and by supporting with specialist
equipment.
The school nurse is in regular contact with the inclusion leader and she visits occasionally
(approximately twice a term) to keep up to date with the medical needs of pupils in the school
and to complete health checks - both national initiatives and those which the school has
requested. She also keeps school informed of any medical updates of pupils that arise during
the year.
Education Welfare Officer visits the school regularly to monitor attendance and punctuality.
He meets with the head teacher and parents when necessary.
The community paediatrician supports us with referrals of children we have concerns about
and writes to us when a medical update on a child is needed.
Our CAMHS clinician provides guidance and support to staff, and parents as well as
counselling for pupils and families who have particular emotional and behavioural difficulties.
This work mainly takes place at school but can take place in the CAMHS clinic.
The Bridge Outreach Team supports us with specific resources and strategies to help children
with ASD to achieve not only in the classroom academically, but more often than not outside
of the classroom socially.

Transition Arrangements
Leaving St John’s Highbury Vale primary school and transition into secondary school
Pupils from our school move on to a large variety of secondary schools.




When pupils with statements transfer to secondary school or to a special school the
inclusion leader and year 5 teacher invite the inclusion leader of that school to meet
the pupil in the school. We pass on all the SEN information to the receiving school. If
appropriate some children may make several visits to their new school with a member
of support staff prior to starting.
Pupils with SEN who do not have statements/EHCP meet the head of year 7 and
inclusion leader of the new school at the Islington secondary transition conference. The
class teacher or inclusion leader will discuss the child’s needs with these staff members.
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Once the pupil has left us, we send on all the SEN information including the child’s
report.
When a pupil transfers to another primary school we pass on the SEN information or
profiles and the inclusion leader will speak to the teacher with responsibility for SEND at
the new school.

Making the transition between year groups and phases
Our school has a number of measures in place that support a smooth transfer of all pupils in to
the next school year. In addition to these we have the following measures for children with
SEND:








Termly SEN reviews with parents, class teachers, the inclusion leader and teaching
assistants
Children’s records and core subject books are passed on to the next teacher to
show their progression and successes
At the hand over meeting in the summer term the current class teacher will give
the new teacher detailed and specific information and guidance on how to best
support the children with SEND.
The current and future class teachers share current targets and discuss provi sion
needs for the next academic year
We put in place additional strategies for individual pupils e.g. extra visits to the new
classroom, photo books and ‘buddying up’ with another child
Use of social stories for within school year transitions e.g. change of teacher or
teaching assistant

Funding Arrangements
The school receives dedicated SEN funding for pupils with SEND from the local authority based
on factors such as the percentage of pupils in receipt of free school meals and attainment in
the early years at the school. Due to the way the funding is allocated, St John’s Highbury Vale
has a reduced amount of funding yet we are committed to using all the funding available
and any other additional funding to support pupils with SEND. The school also uses pupil
premium funding where pupils with SEN are eligible.
If a pupil has an Statement/EHCP at a higher banding (6 or 7) the school will receive top up
funding from the local authority in order to support the pupil. If the pupil has a Statement of
SEN given prior to 2014 and has band 1 to 5, the school will not receive additional funding.
Monitoring
It is the role of the head teacher and the inclusion leader to monitor the effectiveness of the
policy on a day to day basis. There is a governor with responsibility for SEND whose role it is to
oversee the implementation of the policy and feed information to the Curriculum and
Achievement committee as well as the full governing body.

Complaints
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We endeavour to resolve complaints at an early stage and in an amicable way and this is
what invariably happens, preferably through the class teacher on their own or along with the
inclusion leader. If it is not resolved at this stage then the head teacher will become involved.
We try to make ourselves as accessible and approachable as possible and are glad to talk
informally at the beginning or end of the day. Alternatively we are happy to make a time for
a more formal meeting to which a family member can come along to support if necessary.
However if the complaint has not been able to be resolved, parents can ask for information
about the school’s complaints procedure.

Contact Details
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Our Inclusion Leader and Deputy Head, Mrs Lindsey Hodgson, provides leadership on inclusion
and high achievement for all. She oversees the day to day provision of our SEND procedures
following guidance in the SEN code of practice 2014. She is the first person to talk to about any
SEN questions or concerns. She can be contacted through the school office on:
admin@stjhv.islington.sch.uk
Our SEND (inclusion) governor, Mrs N Thompson, has a responsibility for monitoring and
supporting the school on SEND matters on our governing body. She can be contacted thro ugh
the school office on: admin@stjhv.islington.sch.uk
Our Finance & Personnel Officer, Jackie Pagal, can give out copies of our policies. She can be
contacted through the school office on: admin@stjhv.islington.sch.uk or 0207 226 4906.

The Governing body of St John’s Highbury Vale CE Primary school agreed with this policy on:
_______________________________

Signed: ___________________________ chair of governing body
Signed: _______________________________ head teacher

Reviewed: January 2021
Date of next review: January 2022
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Appendix 1: provision map – wave of need

St John’s Highbury Vale Provision map 2018 - 2019

Area of Need

Social, mental
and emotional
health

Sensory
Physical

and/or

Wave 3

Quality first teaching

Additional and group support

(one to one, small group and specialist support)









Differentiated
curriculum
planning,
activ ities, deliv ery and outcome e.g.
simplified language
Increased v isual aids / modelling etc
Visual timetables
Use of symbols through ‘communicate in
print’
Structured school and class routines






W hole school behav iour policy
W hole school / class rules
Class reward and sanctions systems
Circle Time







Small group Circle Time
Group reward system
Support for unstructured times
Adv ice from CAMHs
Adv ice from The Bridge
Outreach Team








Speech and Language support from SALT,
followed up in school
Input from outreach teams from Samuel
Rhodes and the Bridge School
Support
for
alternative forms
of
Communication e.g. Makaton
Visual organiser
ICT – W riting with Symbols (communicate
in print)
Indiv idual therapy through CAMHS
Indiv idual reward system
Nurture group with pastoral support leader
Anger Management training
Social Skills training
Social skills group




Flexible teaching arrangements
Staff aware of implications of physical
impairment
Medical support
Learning breaks




Additional keyboard skills
Additional
handwriting
practice
Access to equipment e.g.
writing slopes
Adv ice from CAMHs
Adv ice from The Bridge
Outreach Team






Motor skills programme for small group
Indiv idual support in class during PE
Physiotherapy programme
Access to ICT







Communication
and Interaction

Wave 2

Differentiated
curriculum
planning,
activ ities, deliv ery and outcome
Increased v isual aids / modelling etc
Visual timetables
Use of writing frames
In class support from TA



Cognition and
Learning

Wave 1










Booster group
In class support from TA
Indiv idual reading (priority
reader)




In class support from TA with
some focus on supporting
speech and language.
Additional use of ICT e.g.
Clicker 4
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Intense literacy support e.g. Catch up
Intense
Numeracy
support
e.g.
dyscalculia toolkit
Additional phonics sessions

Appendix 2: provision map - interventions
St John’s Highbury Vale provision map - Interventions
Area of need

Provision
Early years

Key stage 1

Key stage 2

Cognition and learning

Basic maths skills
RM maths
Firm foundations – language and
literacy
1:1 reading

RML Phonics group
5 minute literacy box
5 minute numeracy box
Basic maths skills
1:1 reading
Writing group
Memory Games

Get Writing - Phonics group
Catch up literacy
Basic maths skills
Maths booster
1:1 reading
Vocabulary Group
Memory Games

Communication and interaction

Colourful semantics
EAL personalised support
Firm foundations – language and
literacy

Narrative group
Time to talk
Colourful semantics
Lego therapy
Language for Thinking

Lego therapy
Language for Thinking

CAMHS clinician support
pastoral support worker
social group

CAMHS clinician support
Pastoral support worker
Nurture group
Social group
Social Stories
Getting Back to Green

Fine motor group (name club)
Motor skills
Sensory Circuit
Wellbeing Room

OT programme
Physio programme
Gross motor skills
Sensory Circuit
Wellbeing Room

CAMHS clinician support
Pastoral support worker
nurture group
Social group
Circle of Friends
Social Stories
Getting Back to Green
OT programme
Physio programme
Gross motor skills
Sensory Circuit
Wellbeing Room

Social, mental and emotional
health

Sensory and/or physical
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